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Thabo Mohlala 

A
nthea Moys is an artist 
and teacher who was 
born in Johannesburg 
and has l ived there 
ever since. She travels 

often and believes this to be one 
of the richest educational experi-
ences and one that has “contrib-
uted immensely” to her work. For 
instance, it was during a year that 
she spent in Switzerland that she 
found her feet in performance. 

From 2007 to 2011, she lectured 
periodically at the University of 
Witwatersrand and she is currently 

lectures creative development at the 
Vega School of Brand Leadership. 

She has shown her work in South 
Africa and abroad, in countries such 
as Sweden, Switzerland and Australia. 
Her work has also been shown in 
Miami, New York and Berlin. 

In 2009, as the winner of the Brait 
Everard Read Award, she staged 
her first solo show in South Africa. 
She has participated in residency 
programmes like Infecting the 
City in Cape Town and the Monash 
University residency in Melbourne, 
Australia. 

In 2012, she was featured in the 
Mail & Guardian’s 200 Young 
South Africans. As the winner of the 
Standard Bank Young Artist Award 
for Performance Art for 2013, she is 
currently working on performances 
to be shown at the National Arts 
Festival in Grahamstown. 

Which primary and secondary 
schools and tertiary institution 
did you attend?
I went to the Michael Mount Waldorf 
School for primary and secondary edu-
cation. From 2001 till 2008, I attended 
Wits University where I completed 
a master’s degree in fine arts, with 
a focus on the enactment of play in 
performance in public space. I also 
participated in the Master of Arts in 
the Public Sphere course in 2005 and 
2006 in Sierre, Switzerland. 

Who were your favourite 
teachers?
I had a wonderful teacher of classical 
Greek dance named Patricia Clancy. 
I think we were about 17 years old 
when we all went on tour with her to 
London and Greece. 

In Greece, at the site where the 
Olympic Games were held, she told 
us to take off our clothes and dance 
in honour of Zeus, Aphrodite and so 
on. We were kicked off the tour, but 
she taught me to be spontaneous and 

fearless. At Wits, my lecturer David 
Andrew once told me to stop worrying 
and start playing. He was encouraging 
me to be more honest with my work. 
I am a playful person and he was tell-
ing me my art should reflect who I am. 
That helped a lot to steer me in the 
direction of the kind of performance 
work that I do today. 

What influence did these 
teachers have on you?
Both taught me to be more honest 
with my work.  

What were your favourite 
subjects and why?
My favourite subjects were art and 
activities such as swimming and danc-
ing. I loved art because I liked having 
time to express myself, to learn about 
the history of art and to learn about 
and from other artists. 

I loved swimming because it chal-
lenged me and I loved dancing 
because it opened me up to the use of 
the body for expression, as opposed to 

words or objects. 

What are the things a teacher 
should never do or say?
A teacher should never say, “This is a 
mistake.” There is no such thing as a 
mistake. There is only MAKE MAKE 
MAKE — which is why it is inspiring 
for students to experiment more, with-
out the pressure of “getting it wrong”. 
As with most things, in order to learn, 
you have to have space to experiment 
to test things out. Playing with things 
is crucial, I think, to the learning 
process. 

What message do you have for 
teachers?
If you teach, I think you have to really 
enjoy it. Have fun with your students. 
If you enjoy what you do and are pas-
sionate about it, this will be contagious 
and be reflected in your students. 
Don’t ever underestimate the power of 
playful experimentation in the class-
room! Encourage your students to find 
what they love doing - and to master it. 

Finding her place via the art
Children should learn without the 
pressure of ‘getting it wrong’

Anthea Moys found joy in art to access education
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Nontsha Liwane-Mazengwe 

D
uring the past few years, 
education management 
in schools has under-
gone a radical change in 
the sense that an educa-

tional leader (the school principal) 
is no longer merely required to be 
professionally trained and to have 
experience in managing a school. 

Rather, due to the increased level 
of litigation between schools, parents 
and other parties, a school principal 
now also needs additional compe-
tence in managerial and administra-
tive skills, as well as knowledge of 
lducation law. 

By virtue of being the school prin-
cipal, his or her leadership skills have 
to be honed to provide leadership to 
the school population on a range of 
issues. 

Culture of learning and 
teaching has collapsed
What I have described above is a 
desirable situation, but the reality is 
that the prevailing organisational cli-
mate in most South African schools 
points to a tragedy and this is a lack 
of intellectual skills required for pro-
vision of leadership. 

For instance, Professor Jonathan 
Jansen, who visited about 300 
schools between 2007 and 2008, con-
cluded that it is not learners who are 
the problem, but rather the teachers 
and school principals. 

Jansen found that in most town-
ship schools as well as in some rural 
schools, the culture of learning and 
teaching had long collapsed - due to 
poor management. 

As long as simple things like 
teacher professionalism and time 
management by school principals  
inhibit effective learning and teach-
ing, schools will continue to perform 
poorly academically and holistically. 
A leader must be made of 
stern stuff
As a seasoned school leader, I submit 
that it is unprofessional in the 21st 
century for a principal not to acquire 
the necessary specialised knowl-
edge needed to manage a school 
effectively. 

I further submit that different 
areas in the life of a school, as a juris-
tic person, require a specialised type 

of management. 
Investment in good management 

and leadership skills related to dif-
ferent but relevant areas in the 
schooling system could enhance pro-
fessional productivity as well as the 
professional growth of teachers. 

It is apparent that an educational 
leader of today has to be made of 
stern stuff to overcome the chal-
lenges he or she is bound to meet 
in the execution of daily manage-
rial and administrative tasks in any 
school. 

The implication of this is that the 
strength of the principal’s character 
plays a significant role in executing 
his or her duties. 

Gone are the days when a principal 
was merely the head teacher and the 
task of managing a school involved 
limited complexity. 

Embrace the new culture 
that came with democracy
Some principals did not transform 

Managing schools in a new era
Rising to meet the 
challenge of the 
21st century

mentally as the winds of change blew 
into the education arena and demo-
cratic management styles emerged. 

They are the principals who found 
it challenging to deal with daily 
tasks that now included negotiating 
with teacher unions, acknowledging 
teachers’ and learners’ democratic 
rights, sharing power with fellow 
teachers (principals were teachers 
first, before they become principals) 
or marketing their schools to build 
their alumni culture. 

They are the principals who man-
age their schools poorly. 

Poor management of South African 
schools during the 21st century has 
elicited criticism from many stake-
holders in education. 

It is important to take into con-
sideration the views of scholars and 
researchers such as Professor Jansen, 
Mary Metcalfe and Nick Taylor as 
well as critics outside the education 
arena, because it could bring about 
vital improvements in the system. I 

believe that the people I have men-
tioned here are South Africans who 
have a child’s best interests at heart 
and want to see education prosper in 
our country. 

Cultivating good human 
resource management
Interestingly, section 195 of the 
Constitution of the Republic of South 
Africa deals with the basic values 
and principles governing public 
administration. 

One of the principles included is 
section (1)(h), which states that good 
human resource management and 
career development practices must 
be cultivated in order to maximise 
human potential. 

Poor teacher training on the new 
curriculum (CAPS) by the provincial 
education departments and failure 
to capacitate principals for school 
management today are contrary to 
the stipulations of Section 195 of the 
Constitution. 

The white paper on the manage-
ment of human resources in the 
public service states the importance 
of the public service in achieving 
national goals. 

It also points out the need to trans-
form human resource management 
practices. 

Education is one of the key prior-
ity areas in which the South African 
government has committed to 
improvement. 

A nation that does not invest in 
education does not invest in its 
future. 

This investment must start with 
making provision for principals to 
upgrade their qualifications in a way 
that equips them to manage schools 
in the 21st century.

Nontsha Liwane-Mazengwe is the 
principal of the Vaal River Technical 
High School. She was a member of the 
adjudication team for the National 
Teaching Awards from 2010 to 2012

Nontsha Liwane-Mazengwe believes that school management should evolve. Photo: Oupa Nkosi
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Richard Hayward

I
f you buy a car, you want it 
to have zero defects. In other 
words, you do not want to 
have to complain about a 
faulty engine or shoddy work-

manship. Quality car makers are 
strict about the end product. They 
want their vehicles to be in perfect 
condition when they leave the fac-
tory.

Quality schools also want their end 
products, in this instance the learn-
ers, to be outstanding. 

These schools achieve excellent 
exam results. Their learners are 
well-behaved and are a credit to 
the schools. Excellence is also to be 
found in the learners’ achievements 
in various sporting and cultural 
activities. 

However, when a school achieves 
a year-end 100% pass rate, has it 
achieved zero defect? In one word, 
the answer is No. 

The simple fact is that there is 
no such thing as a perfect learner, 
teacher or school. 

Quality schools
Every quality school knows that it 
has to strive for never-ending contin-
uous improvement. Congratulations 
if, for example, it had a 100% pass 
rate for English last year. 

What was the overall grade average 
in 2012? Can it be improved by 5% 
this year? How will this be achieved?

A newly-appointed teacher at a 
school submitted her class reports 
to the principal for his signature 
and remarks. Sadly, the reports were 
littered with grammar and spell-
ing errors. All the reports had to be 
redone. 

Think of the money and time 
wasted when the teacher had to redo 
them and use new stationery. Both 
the teacher and the principal had to 
spend extra time on doing something 
that should have been done correctly 
the first time. 

Using all resources 
available
A quality school aims to waste nei-
ther people’s time nor the resources 
of the school. One standard rule for 

every classroom and office is: Do it 
properly the first time. Imagine the 
time and money saved if that were 
to happen in all our classrooms and 
education offices!

There is a price to putting quality 
into a school but in the long run it is 
much cheaper than the cost of fail-
ure. (See box for details.)

An example is the learner who 
fails a grade. That learner repeats 

the grade and may be emotionally 
affected. That over-age learner can 
then become disruptive in the class 
and the teacher’s stress level soars. 

If that learner drops out of school 
before completing grade 12, that 
young person will usually join the 
unemployed millions in our country.  

Quality is not always free but, in 
the long run, it is much cheaper than 
festering failure. Aim to achieve the 

elusive and never-reached zero defect. 
You will get very close and create a 
five-star quality classroom or school. 

Richard Hayward — under the aegis of 
SAQI (South African Quality Institute) 
— conducts total quality education 
workshops. Poor schools are spon-
sored. Please contact him on 011 888 
3262 or rpdhayward@yahoo.com for 
more details

Quality schools can still improve
Schools should want the best from 
learners

Appraisal 
There’s much talk about quality 
education but is it really happen-
ing? Teachers need to be seen in 
action. Within a school there needs 
to be on-going assessment of the 
learners’ and the teachers’ perfor-
mances. Professionally competent 
experts should also visit schools and 
district offices to assess the stand-
ards. Guidance should be given. 
There will be times when the inca-
pable and the lazy will need to be 
ushered out of the profession.

Prevention 
When teaching quality and exam 

results are poor, this is often due to 
poor teacher training. Continuous 
professional development (CPD) 
programmes can be conducted 
within the school. 
The education department and 
teacher unions can also participate 
in programmes. A school can imple-
ment many preventative measures. 
For example, a school might employ 
24-hour security to stop the stealing 
of computers as well as graffiti writ-
ing and the vandalising of property.

Failure 
Incidents of failure happen in the 
best of schools. Quality schools do 

not waste time on blaming. Rather, 
time is spent on improving. Ask 
what went wrong; invite those 
who were directly involved to give 
input and make recommendations; 
plan for improvement and monitor 
progress.
Arrange for Quality Circle sessions 
and meetings. Identify and discuss 
what is not working and what can 
be done. 
Encourage input from learners, 
parents and staff. You will be 
thrilled with the countless common-
sense ideas that come forward. 
Implement the ideas and see quality 
soar!

Three costs to bear on the road to quality

Learners of Vuleka Primary School in Johannesburg learning how to read with their teacher showing them how to go about. Photo: Oupa Nkosi

Portia Molapo

The faculty of engineering and nfor-
mation technology at the Central 
University of Technology (CUT)  in 
Free State recently unveiled a proto-
type charging station, called a Solar-
Flower,  to help students to charge 
their electronic devices on campus, 
via a solar-powered USB port.

“We have seen a marked increase 
in the daily use of electronic equip-
ment by students,” says Professor 
Herman Vermaak, acting dean of 
the faculty. “With this increase, the 

idea came to develop a device that 
harnesses energy from a renew-
able source and gives students an 
easy, accessible and free re-charging 
facility.”

Prototype developed
The next step is to place a number of 
the charging stations all over cam-
pus.  The Solar-Flower was designed 
and developed by the  engineering 
team and the steel construction of 
the device was done at the mechani-
cal workshop at the university’s 
Bloemfontein campus.

Vermaak says the university’s state-
of-the-art facilities, coupled with 
excellent teamwork from faculty 
members who are experts in their 
respective fields, allow CUT to man-
age projects such as this from incep-
tion  through to the delivery of a 
product prototype. 

“It is important that as technology 
educators we remain at the forefront 
of technology, particularly in the field 
of renewable energy,” says Vermaak.  

“This project is a perfect example 
of doing just that.  Besides provid-
ing a practical solution to a growing 

problem on campus, it also gives us 
an opportunity to introduce all stu-
dents and staff members to the use of 
sustainable energy.”

The Solar-Flower project repre-
sents one of the many ways CUT 
is committed the drive towards a 
greener future.

Renewable energy courses
The department of electrical, elec-
tronic and computer engineering 
will introduce two new courses in 
2014 and 2015.  The first is a higher 
certificate in renewable energy 

technologies and the second a 
diploma in sustainable energy. 

These courses were designed to 
help develop more renewable energy 
technicians and energy advisers and 
auditors in South Africa. 

The technicians will have the tech-
nical knowledge and skills to concep-
tualise, install and maintain renew-
able innovations in various urban 
and rural environments of South 
Africa. The  advisers and auditors 
— among other possibilities — will 
be equipped to advise consumers on 
available renewable energy devices.

Ground breaking technology
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Masennya Dikotla

A 
global  gap requires 
1.7-million teachers to 
provide every child with 
primary education by 
2015. In South Africa  

there is a need for 25 000 new teach-
ers each year. 

In this context, it can 
be tempting to imagine 
that technology may be 
able to plug the gaps, but  
not only would this be 
impossible, it would be 
disastrous for education.

Technology is a tool 
that can enable more 
effective teaching and 
learning, but for it to be 
used to greatest effect, 
a competent teacher is 
invaluable. 

Just as the advent of 
books many centuries 
ago — themselves valu-
able learning tools — 
were no competition 
for teachers but rather 
an indispensible teach-
ing aid, today’s technol-
ogy should be viewed 
as an enhancer and an 
enabler, but never as a 
replacement.

Technology cannot 
make up for poor 
teaching
Well-trained teachers 
are still needed to adjust 
their lessons to learn-
ers’ needs and to provide 
comprehensive feedback. 
This is essential for learn-
ing to take place. 

When we use computer 
programmes or vid-
eos as the sole teaching 
tools, we stop figuring 
out what a child has not 
understood. 

It requires a human 
being to appreciate 
another human being’s 
unique characteristics 
and  how the teaching 
process might need to be 
adjusted to help a child 
to grasp a particular 
concept.

A computer pro-
gramme might be excel-
lent at analysing test 
scores, but it cannot take 
into account the human 
aspect. 

This means that some-
times the reason for a 
delay in understand-
ing may be as straight-
forward as a lack of 

vocabulary, emotional turmoil or 
even insufficient sleep. 

The human touch
Technology is not always depend-
able. The Internet can go down and 
systems can fail but, in my experi-
ence, it is only a teacher who can 
properly mark a written essay and 

talk to the student afterwards about 
the result. 

Another reason why teachers will 
continue to trump technology lies 
in the fact that humans actively seek 
human contact. 

Children enjoy positive engage-
ment with an adult; the ability to 
make eye contact and receive warm 
encouragement. 

This is the kind of input that makes 
all the difference when it comes to 
motivating a child.

In addition, it takes human teach-
ers to impart soft skills such as 
respect, communication, socialisa-
tion, interactive abilities and conflict 
resolution.

Computers cannot be compassion-
ate. They are merely a tool. 

As teachers, we show children how 
to use computers to make their lives 
easier and to do their jobs better one 
day. 

However, we cannot expect com-
puters to become the primary 

teachers themselves.

Masennya Dikotla is chief executive of 
the Molteno Institute of Language and 
Literacy, a non-profit organisation 
that develops learning material and 
provides training as well as mentor-
ship to foundation phase teachers in 
relation to mother-tongue and English 
language development programmes. 
The Institute works with primary 
schools across South Africa and in 
eight other African states.

Opinion June 2013 theTeacher

Technology can’t replace teachers
Replacing teachers with technology would 
be disastrous

Well-trained 
teachers are 
still needed to 
adjust their 
lessons to 
learners’  
needs and 
to provide 
comprehensive 
feedback.  
This is 
essential for 
learning to 
take place. 
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Xolani Majola 

E
arly on in life, leadership 
should be instilled in chil-
dren’s minds so that they 
will grow with it. Leader-
ship is not a once-off skill 

that can only be acquired at a cer-
tain stage of their lives. Leadership 
begins as potential that must be 
groomed, nurtured and allowed to 
flourish.

Not all learners will become rugby 
or soccer captains. Different learn-
ers have different types of leadership 
capacity which can be demonstrated 
in different circumstances and 
events. 

Learners tend to show leadership 
when it comes to their area of prefer-
ence. When you have a learner taking 
interest in book club activities or a 
debating society or an outreach pro-
gramme, nurture these preferences 
so that the passion is never lost.

Group work
Group work is one way in which lead-
ership can be nurtured and allowed 
to grow and flourish. In a group situ-
ation, learners are presented with an 
opportunity to test their characters 
and leadership potential.

Leadership activities can include 
assigning different tasks so that each 
learner can perform in class, with or 
without an educator, and will con-
tribute to creating classroom disci-
pline and order. 

For instance, an educator can 
appoint learners to duties like:
• Chalkboard  monitor  (this  child 
cleans the chalkboard and keeps it in 

good condition)
• Noise monitor (this child does not 
write down names of those making 
noise, but she helps with keeping 
noise levels to a minimum)
• Classroom  neatness  (this  child 
ensures that no papers are left on the 
floor and the classroom is spotlessly 
clean)
• Reading monitor and coordinator 
(this child arranges for books to be 
read in class and coordinates any` 
activities using books in class)

Teachers can be creative in design-
ing the various tasks and leadership 
responsibilities they allocate to their 
learners. 

As long as the the leadership roles 
are meaningful and relevant, learn-
ers will grab any chance given to 
them to showcase their capabilities.

Creating harmony
I would like to add a note of caution: 
leadership responsibilities should 
not evaporate into meaningless com-
petition that will create divisions 
rather than harmony. Very often 
society believes that leadership is 
about ruling over others instead of 
being one with them. 

Sometimes leadership is associ-
ated with learners’ intellectual or 
academic abilities. In other words, 
learners with a high academic com-
petency get preference over learners 
who are average or below average 
but who may be stronger in other 
areas.

I am not disputing the fact that 
leadership comes with added effort 
that requires a fair amount of intel-
ligence, influence and charisma. 

On the opposing end of leadership 
is the stereotype that associates lead-
ership with brutal force. Here the 
leader is regarded as someone with 
unlimited powers to rule over others, 
and those who dissent will be dealt 
with harshly. 

Teachers have a huge responsibil-
ity to promote a different meaning of 
leadership that places a strong focus 
on collective input, facilitation and 
negotiated solutions or settlements. 

It can be taught
Learners can be taught from an 
early age how to practise demo-
cratic forms of leadership. In the 
past  a class prefect was often a rogue 
replacement for an equally maso-
chist teacher in their absence. 

At that time, decisions were 
imposed. For example, learners had 
no say in their own education and 
prefects were mini-gods who could 
exercise their reign of terror without 
restraint. 

All of this happened in the name of 
good leadership. During those days, 
autocratic school principals as mod-
els of leadership were feared but not 
respected and embraced.

Meanwhile, learners were con-
fined to the role of being recipients 
of whatever was dumped on them. 
They were not expected to have intel-
ligence as well as their own original 
thoughts. They repeated and mim-
icked whatever their teachers told 
them. 

They were docile and subservient 
and this had a huge impact on the 
way they learned. Leadership was a 
swear word because of its unfamili-
arity back then. 

Sometimes it seemed that the 
only form of leadership shown was 
when one learner in class was given 

Teach leadership and service
Children need to learn from an early age 
how to take responsible action

Answers to maths quiz
At every multiple of 6 (6, 12, 18, and so on) you will be at the end of a sequence and the clicking.
At 198, which is a multiple of 6, you will be clicking. Then 199 will be a clap and so will 200. 

Graphic: JOHN McCANN

1

2 In this sequence, you add 3 to get the next term. So the next two numbers are 22; 25.

This sequence gives what are called the triangular numbers.
They can be pictured like this ...

... so the next two numbers are 45; 55.

A

B

This is the Fibonacci sequence of numbers. Here each term is the sum of the previous
two terms, 1+1 =2; 1+2 = 3; 2+3 = 5; 3+ 5 = 8, and so on. So the next two
numbers are 13 + 21 = 34 and 21+34 = 55.

+1          ×1         +2          ×2          +3          ×3          +4          ×4          +5
2            3             3             5              10            13           39           43           172          177

7×7 = 49; 4×9 = 36; 3×6 = 18; 1×8 = 8

C

D

E

1 3 6 10

the duty to write down the names of 
those with a habit of talking in the 
absence of their teacher!

More than enough young 
leaders
A class full of young leaders contrib-
utes substantially to good discipline 
and manners. Such learners have high 
regard for decorum and respect all 
social forms of good conduct. 

They are prone to taking greater 
responsibility for their own actions 
and need little monitoring or supervi-
sion. Teachers will do well to ensure 

that they nurture leadership poten-
tial in every child under their care. 
Teachers should not enforce a single 
leadership approach that will discrimi-
nate against other forms of leadership. 

As mentioned earlier, not every boy 
will be a soccer or rugby captain and 
not every girl will be a swimming cap-
tain. Each learner has their own brand 
and form of leadership which will find 
expression through  their passion.

Go out there and create magic!

Xolani Majola is an educational policy 
analyst

Thapelo Moloabi of Highlands North Boys’ High School talks about a community project Rise Above Rape, which his grade 12 peers initiated. Photo: Delwyn Verasamy
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